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This manual is to be used only by teachers and staff who have

attended a Jade Speaks Up PD day or refresher training in the past
two years.

This manual belongs to the participating school rather than the

individual staff member. The manual is to remain in the possession
of the school and not be passed on to any teachers or staff from
other schools.

Because children may make disclosures of family harm as a result of
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this programme being implemented, the JSU Trust is not responsible
for the consequences of any untrained person implementing the

programme or making use of any activities in their class without
having completed a school MOU, a teacher consent form and
attending a PD day.

This sample manual is intended to give the context of our work and
a small sample of what a session plan comprises, so only Module

One Year A has been included. The table of contents gives the full
list of exercises and programme topics.
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He Mihimihi / Introduction
WHAT IS THE ‘JADE SPEAKS UP’ PROGRAMME?

Jade Speaks Up is a programme for safe classroom exploration of being violence-free. It helps
children and young teens to learn about:
• feelings and safe ways to express them

• trust and the importance of having trusting relationships in our lives
• the fundamentals of respectful relationships
• how to keep ourselves safe from violence

The detailed exploration in the Jade Speaks Up programme of the skills connected with “feelings”,
“trust”, “respect” and being ”safe” are core to the essential “4th R” of the school curriculum Reading, ‘Riting, ‘Rithmetic and Relating.
The teaching materials are a “Jade Speaks Up” DVD and this teaching manual. The DVD story
focuses on a girl dealing with family violence. It also includes peer relationships, natural disasters
and scary feelings to help children think about other times when they feel unsafe. The issues
the story raises and skills it teaches apply to other types of violent situations, including school
bullying.
We know that the majority of your class will not be exposed to domestic violence, yet this
programme seeks to be real about family violence while not traumatising those for whom this is
not an issue.
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Additionally, the only “responsibility” we place on children is to keep themselves safe and to ask
for help if they feel it is needed. We do not encourage them to intervene in violent situations
themselves.
Age Range: This programme has been created for Year Levels 5-8 students. Teachers’ feedback
indicates it is not suitable for Lower Year levels due to the content and nature of the class
conversations that ensue. It may be adapted for Year 9, however there is a risk that some activities
would be perceived by Year 9 students as too ‘childish’.
Important Links: Jade Speaks Up is a cross-curricular programme developed in alignment with
the social and emotional learning component of the New Zealand Curriculum1 (2007). The value of
social and emotional learning has been well validated. This 2011 Chicago study2 concluded:
This article presents findings from a meta-analysis of 213 school-based, universal social
and emotional learning (SEL) programs involving 270,034 kindergarten through high school
students. Compared to controls, SEL participants demonstrated significantly improved
social and emotional skills, attitudes, behavior, and academic performance that reflected an
11-percentile-point gain in achievement. School teaching staff successfully conducted SEL
programs.

Jade Speaks Up also aligns with new developments in international education sponsored by the
Organisation for Economic Development (OECD) called Global Competency for an Inclusive World3,
The OECD has recently announced that these ‘Global Competencies’ would become part of the

Programme for International Student Assessment (PISA) process in 2018.

This programme also links with Articles of the United Nations Convention on the Rights of the
Child.
1 Ministry of Education (2007). The New Zealand Curriculum, Learning Media Limited, Ministry of Education,

Wellington. Retrieved from https://parents.education.govt.nz/primary-school/learning-at-school/new-zealand
curriculum/#NZcurriculum
2 Durlak, J.A, Weissberg, R.P., Dymnicki, A,B., Taylor, R.D. & Schellinger. K.B. (2011). The Impact of Enhancing Students’
Social and Emotional Learning: A Meta-Analysis of School-Based Universal Interventions. Child Development,82 1 405–432
3 Ramos, G. & Scleicher, A. (2018). Global Competency for an Inclusive World. Organisation for Economic Cooperation and
Development. Retrieved from http://publications.gov.sk.ca/documents/11/98016-HolyFamilyGlobalcompetency.pdf
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WHY IS ‘JADE SPEAKS UP’ IMPORTANT?
Violence happens. Bullying is one form of violence that is now typically addressed in schools.
Family violence is another form of violence that occurs in our communities, yet is not often
addressed in our schools. New Zealand’s rates of child abuse and domestic violence are
worryingly high. In 20161, there were18,900 call-outs made by police in regard to family violence,
approximately 90% of which had children present witnessing the troubles.
Working in this sector, we believe that only 40% of the incidences of family violence are ever
reported to the police, so the number of children being exposed to this toxic tension is many
times higher than the 18,900 reported.
We want to work with teachers to bring this statistic down by empowering young people to speak
up and get help. We are aware that when students can speak up about smaller issues at home, the
worries and frustrations of the adults can be mitigated before the adults resort to any of the more
severe forms of violence.
The fact that so many children are experiencing anxiety or stress makes the social emotional
learning component of this programme highly relevant to them. One disturbing result of our
research was to discover that over 45% of the students in our study were considered to be in the
‘at risk’ category on global measures of wellbeing. This score changed positively through the time
that Jade Speaks Up was conducted.
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After many years of experience working in education and in family violence prevention, we believe
that schools can, and do, play a powerful part in helping young people to develop the social and
emotional skills and intelligence to be violence-free, so that they can understand appropriate ways
to express negative emotions, actively care for one another, and immediately seek help if they, or
their friends, are somewhere in the cycle of violence.
Violence runs on a continuum from “mild” to “severe”, and children can keep themselves safe of
all forms of harm by practicing the skills that the Jade Speaks Up programme provides. Feedback
from students in the initial three years of our pilot project confirms this.
Professional Learning Development for Teachers

This programme has two training days, in order to support the implementation of it in the
classroom. Contact us for more information on what is involved, and see the on page 9.

For schools wishing to repeat the JSU programme on an annual basis, we have created
two streams of work.
Year A covers the basics of the programme and its foundations.
Year B is a mix of new additional material and expansion on some of the activities and
core concepts from Year A.
This allows composite classes to repeat the programme without it getting ‘tired’ for
students who have already completed a Year A.

Teachers have found value in repetition of the programme. Some schools, eg one large
Intermediate school, always takes their Year 7 students through the programme as an
orientation to the school, and a base for establishing respectful relationships. Other
teachers have commented that students really engaged deeply on a second iteration of
the material, reflecting their increased maturity and understanding.”
1AreyouOK.org (2017). Statistics. It’s not OK, New Zealand govt.nz. Retrieved from

http://areyouok.org.nz/family-violence/statistics/
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ADDRESSING FAMILY HARM AND/OR CHILD ANXIETY
Jade Speaks Up and You Good? You Good!
Covid has brought us to a new era in terms of the needs of students.
We have heard through teachers implementing ‘Jade’ and contacts in the Ministry of Education that
stress and anxiety amongst students is increasing. With lock-downs and the pandemic impacting
families, children’s worries are intensified.
In response to these challenging times, the Jade Speaks Up Trust has developed a second programme
of work, You Good? You Good! to open up children’s understanding of what happens when they are
feeling anxious, and the strategies that can help them take agency with their emotions and thoughts.
A small team of educators in the Māori and Pacific communities are currently piloting the programme
to ensure their cultural worldview, tikanga and understandings guide the development of this mahi. A
translation of the material into te reo Māori is also underway.
The pathway for implementing Jade Speaks Up and You Good? You Good! is as follows:
Modules 1-3 of Jade Speaks Up forms the base for both programmes addressing emotional literacy,
trust and self-calming.
●
●

●
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Teachers and support staff - SWiS, RTLB attend a one-day training for Modules 1-3.

While conducting Modules 1-3 teachers can consider whether to continue with Jade Speaks
Up Modules 4-6 which address family harm, or whether to further build their children’s 		
‘emotional library’ and address child anxiety by implementing Modules 1-3 of You Good?
You Good!
Teachers and support staff then attend a second PD course 4 to 6 weeks later to prepare them
to either implement Modules 4-6 of JSU, or the three modules of YGYG.

Some schools are choosing to do both programmes, in the order that best meets the needs of the
students. Both programmes are aligned with the NZ Health Education curriculum. Both programmes
are cross curricular and experiential learning based.

6

Copyright Jade Speaks Up Trust 2022
	
  

jade speaks up: 2022 Teacher’s Guide to Cross-Curricular Sessions for Years 5-8

HOW DO WE KNOW THAT THE ‘JADE SPEAKS UP’ PROGRAMME
IS EFFECTIVE?
This programme aims to reduce New Zealand’s stubbornly high rates of child abuse and family
violence by raising awareness of the early indicators of potentially violent situations and supporting
prevention and help-seeking interventions.
The New Zealand Accident Compensation Commission has funded a three year pilot programme
aimed at demonstrating the value of the programme, leading to a more general roll out. We
are nearly through the pilot programme and its evaluation. We have been using a wide range of
measures with control and Jade Speaks Up groups. With respect to these measures, the 2017
results from eight schools, 47 teachers and nearly 1300 children show:
1.

positive changes in children’s attitudes and behaviours around safety

2.

greater children’s access to people they can trust

3.

positive children’s assessments of the value of the programme

4.

areas of improvement in children’s wellbeing and risk of depression

5.

improvement in teacher assessment of class vulnerability

6.

positive teacher assessments of value of the Jade Speaks Up Programme

The evaluation showed significant shifts in children’s behaviour around key messages such as
“going to a safe place”, “just breathing and keep calm”, “asking for help from a friend to help sort
things out”, “talk to the person you are scared of”, asking “for help from a friend” and “keeping
calm in a time when you could have been angry”.
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Children in the programme significantly increased the number of people they could trust including
friends, family members and teachers. Children in the control group significantly reduced the
number of people they could trust in the post-test, but this bounced back strongly when they did
the programme.
Eighty-six percent of the children who rated the programme said it was helpful and 38% said that
it was “a lot” helpful. As well 80% thought the programme was interesting and fun. Only 4% rated
the programme as being of no help. They especially liked the video, the activities, the stories and
conversations they had.
The evaluation used the Child Outcomes Rating Scale1 and the Center for Epidemiologic Studies of
Depression Scale for Children2 and found that 45% of the children were “at risk” in the pre-tests.
This fell by nearly 10% in the post-tests, with the greatest improvement shown by the children
who rated the programme as being helpful and by high trust children who had significantly better
wellbeing and lower depression scores than low trust children.
Teachers were asked to rate the vulnerability of their class in the pre-tests. The four areas of most
concern were that children didn’t know how to keep themselves safe; they were unable to talk
about their feelings; they were unable to ask for help and they were unsupportive of children who
were struggling to keep up. In the post-tests, these were the four areas where the teachers judged
the children as having made the most progress, feeling that things were overall more than “a bit
better”.
Overall the teachers rated the programme helpful and practical. The key features such as the
Jade Speaks Up video, the training sessions and the modules on keeping myself safe and choices
to keep myself and others safe were rated as being more than helpful. The programme met clear
needs within the school, had components that worked well and were successful in making positive
changes in children’s lives.
1 Duncan, B. L., Miller, S.D., Sparks, J. A. (2003). The Child Outcome Rating Scale. Ft. Lauderdale, FL

2 Weissman, M. M., Orvaschel, H., & Padian, N. (1980). Children’s symptoms and social functioning self report scales:
Comparison of mothers’ and children’s reports. Journal of Nervous and Mental Disease, 168, 736–740.
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If you are interested to read the full report you can access it here:- www.jadespeaksup.co.nz
Or email us at:- info@jadespeaksup.co.nz
If you have not already seen this 5 minute video, we recommend that you check it out for an overview
of the programme and its impacts: - https://drive.google.com/file/d/1BTrC6WWnn7VKsukpDHhG14k4
rr8ujoiJ/view?usp=sharing
Continuing Evaluation
We invite teachers to complete a retrospective review of the programme in Term 4.
Thank you for coming on this journey with us.

Elaine Dyer and Andrea O’Hagan
Programme Developers

The development and roll out of the pilot has been guided by the following members of the
Advisory Group:
• Caroline Everard (Independent Researcher)
• Sue Dashfield (Director, Werry Workforce, Wharaurau)
• Jenny Barker (School Wide Practitioner, Positive Behaviour for Learning, Ministry of
Education)
• Dr Katie Fitzpatrick (Associate Professor Health and Physical Education Auckland
University)
• Hayley McGlashen (Professional Teaching Fellow Health and Physical
Education Auckland University)
• Carol Smith (Kaitiaki Mahi ki te kainga Home Based Learning, Te Wananga o Aotearoa)
• Selina Malama Ledoux-Taua’aletoa (Lecturer Bachelor Social Practice UNITEC)
• Liz Kinley (Director Monitoring and Investigations, Office of the Children’s Commissioner)
• Sam Mano, Programmes Manager, Logos-Marist Youth Development
• Members of the ACC Injury Prevention Team
Other people who have contributed significantly to the programme include Dr Geoff Bridgman
(Academic Leader Post Graduate Programmes UNITEC), Fay Collins (Admin) and Tamara Clarke
(Admin).
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USING THE 2022 MANUAL

Feedback from teachers has been the core of our revisions to the manual which we have done each
year of the pilot. We trust that if you have already used the programme, you will see evidence of us
modifying explanations or including additional processes that teachers have suggested.
One piece of feedback that we got consistently from teachers repeating the programme was how much
easier it is to run it for a second year. Teachers with combined year levels found that it was better
to work on a biannual rhythm and alternate with a complimentary safety social skills programme e.g.
Keeping Ourselves Safe.
In other schools where the course was very popular with the students, we were asked to create a two
tier programme that could be used by first year classes (Year A) and then the following year (Year B)
for classes to repeat the programme, thus deepening and extending student understanding.
Year A (YA) and Year B (YB) sections are included in the each module section of the manual. If you run
the programme on a biannual basis check both the YA and YB sections when deciding what is covered.
In most cases, YA is the core essential activities, and YB is extension and deepening.
We will be seeking your feedback on the changes when we do our review at the end of 2022.

8

Copyright Jade Speaks Up Trust 2022
	
  

jade speaks up: 2022 Teacher’s Guide to Cross-Curricular Sessions for Years 5-8

TIMELINE OF ENGAGEMENT WITH JSU PROGRAMME
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Helping Children Talk

Appendix

A

Be Aware: Notice the child who hangs around after school or during breaks.
Notice the quiet child in the corner of the room at a Police call out. Notice the
child hiding behind Mum in the office. Notice the child.
Opportunity: It’s O.K. to ask a child if anything is bothering them. How are you?
A simple, but powerful way of acknowledging that you care and are interested in
them.
Listen: Let the child say what they need to without interruptions or questioning
and stay calm.
Emotional Safety: Make sure the child understands what you plan to do and
when. Do not leave them feeling vulnerable. Making a safety plan with practical
ideas like who to contact if it happens again, the safest place to be, best place to
phone from and what to take can help pre-empt concerns the child may have but
is not ready to disclose.
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Record: As soon as practical write down what the child tells you – in their words
not yours!

Seek Help: If a child discloses abuse, including exposure to family violence, then
follow agency or school child protection protocols.
Consult: Oranga Tamariki have qualified social workers available to
discuss your concerns with over the phone.

Oranga Tamariki Referrals: Be specific about your concerns. The more detail you
give the better able social workers will be to assess a response time and plan their
intervention for the child and their family.
USEFUL CONTACT NUMBERS
•

0508 326 459 – Oranga Tamariki Call Centre

•

0800WHATSUP – Help for Young New Zealanders (12 Noon – Midnight/7 days)

•

Schools line to Oranga Tamariki 0508332774 0508EDASSIST. Best to phone so
details can be discussed.

Source: Michelle Hazeldine, CYFS Waitakere
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Appendix

B

Responding to Student Disclosures

•

In each class at school, statistically there are as many as three to five children who
witness family violence at home, even if they are not directly subjected to abuse
themselves.

•

Abuse often begins during pregnancy, resulting in prenatal injuries for some children.

•

Children’s brain development is affected, particularly the centres associated with
empathy, compassion and rational self-control.

•

Children are present during the majority of family violence incidents, and are aware of
80% of the consequences.

•

Child witnesses of family violence have equivalent levels of emotional and behavioural
problems to children who are themselves physically abused.

•

Children and adolescents who witness abuse usually have greatly elevated levels of
both emotional and behavioural problems.

•

Child and adolescent witnesses of family violence typically experience numerous
school difficulties including inattentiveness, lowered achievement, frequent absences,
bullying behaviour and conflict with peers and teachers, and they experience
difficulties in making adjustments to new schools.
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Source: Dr Ian Hassall, (New Zealand)
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Responding to Student Disclosures cont’d

Appendix

B

Note: Always follow your school’s policy regarding any student disclosure.
Things to consider when handling disclosures:

Remember, sometimes children will not directly “tell” you, but listen out for their
disclosures in exercises or discussions and become more attentive to what is going on
in their worlds.

DO
•

Listen carefully without judgment.

•

Let them know it’s good they told you about it.

•
•
•
•
•
•
•

Be reassuring.

Let them know it’s not their fault.
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Let them know it’s not okay for things like this to happen to kids.
Take what student says seriously.

Make sure the child knows they are safe and have done the right thing in
telling you.
Talk to someone like an experienced colleague.

Call Oranga Tamariki or the Police to get advice and assistance.

DON’T
•

Assume someone else has acted to keep the child safe.

•

Question the child about their experience. Just listen and be reassuring.

•
•
•
•

Say anything critical, like “Why didn’t you tell me sooner?”

Display a strong emotional reaction of shock, disgust, embarrassment etc.
Guarantee confidentiality, ‘quick fixes’ or make other promises that can’t
be kept.
Let anyone who may be involved in the abuse know the child has said
anything to you.
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Self Care for Educators

Appendix

C

“There is a cost to caring.” - Charles Figley
Trauma takes a toll on children, families, schools, and communities. Trauma can also take
a toll on school professionals. Any educator who works directly with traumatised children
and adolescents is vulnerable to the effects of trauma — referred to as compassion fatigue
or secondary traumatic stress — being physically, mentally, or emotionally worn out, or
feeling overwhelmed by students’ traumas. The best way to deal with compassion fatigue
is early recognition.

TIPS FOR EDUCATORS:

1. Be aware of the signs. Educators with compassion fatigue may exhibit some of the
following signs:
•

Increased irritability or impatience with students

•

Decreased concentration

•
•
•
•

Difficulty planning classroom activities and lessons
Denying that traumatic events impact students or feeling numb or detached
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Intense feelings and intrusive thoughts, that don’t lessen over time, about a
student’s trauma
Dreams about students’ traumas

2. Don’t go it alone. Anyone who knows about stories of trauma needs to guard against
isolation. While respecting the confidentiality of your students, get support by working
in teams, talking to others in your school, and asking for support from administrators or
colleagues.
3. Recognise compassion fatigue as an occupational hazard. When an educator approaches students with an open heart and a listening ear, compassion fatigue can develop. All
too often educators judge themselves as weak or incompetent for having strong reactions
to a student’s trauma. Compassion fatigue is not a sign of weakness or incompetence;
rather, it is the cost of caring.
4. Seek help with your own traumas. Any adult helping children with trauma, who also has
his or her own unresolved traumatic experiences, is more at risk for compassion fatigue.
5. If you see signs in yourself, talk to a professional. If you are experiencing signs of
compassion fatigue for more than two to three weeks, seek counselling with a professional
who is knowledgeable about trauma.
6. Attend to self care. Guard against your work becoming the only activity that defines
who you are.
Keep perspective by spending time with children and adolescents who are not experiencing traumatic stress. Take care of yourself by eating well and exercising, engaging in fun
activities, taking a break during the workday, finding time to self-reflect, allowing yourself
to cry, and finding things to laugh about.

Resource: Figley, C.R. (1995). Compassion fatigue: Coping with secondary traumatic stress disorder
in those who treat the traumatized. New York: Brunner/Mazel, Inc.
This project was funded by the Substance Abuse and Mental Health Services Administration
(SAMHSA), US Department of Health and Human Services (HHS). The views, policies, and opinions
expressed are those of the authors and do not necessarily reflect those of SAMHSA or HHS.
Child Trauma Toolkit for Educators | October 2008
The National Child Traumatic Stress Network www.NCTSN.org

14

Copyright Jade Speaks Up Trust 2022
	
  

jade speaks up: 2022 Teacher’s Guide to Cross-Curricular Sessions for Years 5-8

The United Nations Convention on the
Rights of the Child (UNCROC )

Appendix

D
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A simplified version of the United Nations Convention on the Rights of the Child.
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Appendix

H

Developers of Jade Speaks Up Schools Programme

Many people have been involved in the process of developing this resource since 2004. This has
been a huge task that needed input from a range of professionals active in the field of violence
prevention and education.
Two key people have been in positions of responsibility and their guidance and development of the
material is an intrinsic part of the strength of this resource.
Elaine Dyer, Project Leader, has been a passionate advocate for peace, social justice and prevention
of violence for most of her working life. Trained initially as a teacher of children, she initiated
Youthline’s Action Education and has coordinated, trained and facilitated projects in prisons and
communities nationally and internationally such as the Alternatives
to Violence Project or her own professional training courses for
facilitators. She has presented at conferences here in
New Zealand and internationally.
Elaine has written international manuals for trainers as well as
being highly regarded as a trainer and supervisor of facilitators.
Between 2001-2015 she coordinated and was CEO of Violence Free
Waitakere, focused particularly on safety for families with children
under five through events and promotions. The film ‘Jade Speaks Up’
has been one of her projects for the past years, to help
New Zealand children establish some strategies for keeping
themselves safe around violence.
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Andrea O’Hagan, programme co-developer, has her own business,
Coaching for Positive Changes, which focuses on effective learning
strategies and the nuances of effective teacher talk. She has presented
at numerous conferences including the 2016 NZ CORE Education
Conference and 2016 and 2018 NZ Literacy Association Conferences.
With her background in neuro-linguistics and education she was
contracted by the Peace Foundation for 14 years as the regional
trainer of the Peace Foundation Mediation Programmes in Primary
Schools, and the Peaceful Family Communication Programmes. She
co-wrote the Peaceful Family Communication manual in 2010 and
Peaceful Teens Communication skills manual in 2013.
Andrea has taught in Kindergartens, Primary Schools, University and
adult community settings. For three years Andrea was the NLP Brain
Coach in an Eastern Bay of Plenty secondary school, introducing
teenagers to strategies to change their learning and behaviours. She
taught as a Teaching Fellow in the University of Waikato Faculty of
Education for 12 years until November 2016 and was asked to return
and continue in 2020.

The Development Team would also like to acknowledge the work of Eve Tonkin (Editor)
and Nada Cottrell (Designer) on the Jade Speaks Up Schools Programme Manual.
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Module

Hinengarō me Whakahoahoa / Feelings and Friendship

One

A

He Whakamaramatanga / Main Ideas

It’s safe to talk about feelings in our class; feelings can be expressed in
different ways

NZC LINKS:
Curriculum

H

D
E

Health and P.E: Relationships with other people, Healthy Communities and
Environments, Personal Health/Safety Management
Drama: Use conventions to structure drama
English: Listening, Reading, Viewing

Ngā Pūkenga Mātua / Key Competencies
•
•
•
•

Thinking
Using language, symbols and texts
Managing self
Relating to others
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•

Participating and Contributing

Kaupapa Rītenga / Achievement Objectives

Please turn to pages 34 & 35 to select the AOs most appropriate for your class 		
and cut and paste into this space within your electronic version of the manual.

Ngā Koronga Akō / Specific Learning Intentions
•

I am learning to keep my classmates safe by considering agreements in the
ways we work together.

√ I will know I have learned this when I have helped create the list of agreements
for our class.

•

I am learning to classify different kinds of feelings/emotions that people can
have.

√ I will know I have learned this when I know the names of different feelings.

Ngā Rauemi / Resources
•

Either have a copy of your existing class agreements, or get blank sheets
(Appendix 1A) to create new ones
Appendix 1B Feelings and Emotions Chart
Appendix 1C Bilingual Feelings Chart
Feelings Wheel
Appendix 1D: ‘Stone Soup’
Ice Breakers and Warm-ups
Whiteboard or large sheet of paper to record class suggestions
Blank paper A4 size for drawing

•
•
•
•
•
•
•

Copyright Jade Speaks Up Trust 2022
	
  

17

Y
E Module
A
One
R
_

A

jade speaks up: 2022 Teacher’s Guide to Cross-Curricular Sessions for Years 5-8

Hinengarō me Whakahoahoa / Feelings and Friendship

He wa mo te mahi / Time Needed for Activities
Approximately 145 minutes for Year A activities.
We have estimated the time needed for all activities based on what teachers
have told us. And there is a wide variance in the time needed by each class for
each activity. So time frames given are approximate. We know you will have a
better sense of how much time your class will need based on their existing prior
knowledge of the content and some of the teaching/learning tools we have
included.
You may need to do some pre-teaching if students are unfamiliar with some of the
literacy and drama strategies.
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YEAR A ACTIVITIES in this module

Whakawhanaungatanga / Icebreaker
Activity 1 - Set Class Agreements

Activity 2 - Introduce the Programme

Activity 3 - Feelings Games - Feelings Charades
Activity 4 - Stone Soup

Activity 5 - Feelings in Context
Whakamaramatanga / Reflection
He Whakamūtunga mātou / Closing

Mahi Whakarite/ Preparation
•

A4 paper for Activity 2: Introduce the Programme.

•

Prepare feelings cards for Activity 3 by copying either Appendix 1B or 1C -the
feelings charts- and cutting the feelings into separate squares.

•

•

18

Make class copies (1 per student) of Appendix 1B or 1C (Select either).

Bring/Make a post-box (lockable?) for questions/comments or concerns that
students may have during this programme.
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Module

Hinengarō me Whakahoahoa / Feelings and Friendship

One

YEAR A: Ngā Mahi / Activities

A

Whakawhanaungatanga Ice-Breaker/ Warm-up
15 minutes
If your class do not know each other very well, or even at all, starting with a few icebreakers, or fun warm-up games will be essential to creating a more trusting classroom
culture. You can use these at any point during the programme over the next several
weeks.

ACTIVITY 1: SET CLASS AGREEMENTS
15 minutes

You may already have a charter or set of agreements in your classroom, in which case
you can refer the children to this chart/display. However, if not, it is important to set the
expectations of how children will relate to each other clearly at the beginning of this work.
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1. There are two options for this activity. Class Agreements and our class Korowai, with
the korowai one being particularly suited to bi-lingual classrooms.

See Appendix 1A for suggested activities and allow adequate time to do this important
piece of foundational work. A discussion question may be ‘What do we need to develop
in our class to safely learn about keeping ourselves safe?’

2. Acknowledge the importance of agreements and treaties, and refer to the international
ones that we as a country are also part of, through our membership in organisations
like the United Nations. This work is part of New Zealand’s commitment to honouring
the agreements of the Convention of the Rights of a Child. You may choose to show
the children a slideshow of these rights from UNICEF https://drive.google.com/file/
d/0B_rBqSA2uvAgN2hQeDFVU011U00 view or display a poster of UNCROC in your
classroom Appendix D.
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Hinengarō me Whakahoahoa / Feelings and Friendship

ACTIVITY 2: INTRODUCE THE PROGRAMME

A

30 minutes working with your reading partner
Divide an A4 sheet of paper into 6 squares
As I read the following sentences to you I want you to draw a suitable picture for each
sentence. Use one box for each picture. There are six sentences so you will end up with
six pictures. This is like the Pictionary game – draw quickly and use stick figures for
people. Mark your first square with an *
*1. This programme will give us all a chance to think about what goes on inside each
of us.
2. Some feelings can get really big and frighten us.
3. And if we can tell another exactly how we feel, they can help us more easily.
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4. An important choice you can make is to ask someone you trust for help if you ever
feel scared.
5. If there are times during this study when we are talking about, or doing, things that
stir up feelings of being sad or upset in you, please tell me, or put a note with your
name on it in the comments box.
6. This will only be opened by me and will help me make sure that you have someone
that you can talk to.
Now use your drawings to tell your partner what the programme is about.

Teachers’ Note:
Children sometimes have a limited vocabulary for naming their emotions. The
Feelings Charts can help. We offer a simple option and a bilingual version, which has
more specific terms than might be in common usage by the students. We suggest
making a copy of these charts and keeping them displayed where the children can
add extra words/pictures.
We suggest you enlarge the bilingual feeling charts and invite students to fill in
names of emotions in different languages. Could be a homework assignment to ask
parents for some of these names.

We encourage you to persist in helping your students with learning more specific
names of emotions, using the pictures as ‘clues’, because naming emotions is one
of the competencies required for Emotional Intelligence (EQ), and a key part of
Managing Self. Research suggests that naming our emotions allows us to “slow down”
and consider them more deliberately before acting, which provides a link between
emotional and cognitive processing in the prefrontal cortex (Barbey, A.K. et al, 2012).
When children can name their emotions accurately, it also helps soothe the part
of the brain that is needed to help them choose a suitable action to change their
behaviour or to keep them safe.

20
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Module

Hinengarō me Whakahoahoa / Feelings and Friendship

One

ACTIVITY 3: FEELINGS CHARADES

A

15 minutes

Play “Feelings Charades”
Feelings Charades

1. Break class into two teams. Ask for a volunteer to start off acting out a feeling for the
others to guess.
2. The teacher can either let the student choose what feeling to act out or can whisper/
write a feeling down for them or use a set of pre-prepared feelings cards.

3. Have student at the front of the class act out the feeling for his/her team. If the team
guesses it correctly, they get 2 points. If they don’t guess it, the other team gets a
chance to guess. If they guess correctly, they get 2 points.
4. Then have a volunteer from the other team get up and act out a feeling etc. Work
your way through as many different feelings as possible - the intent being to expand
students’ feeling language.
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Teachers’ Note:
This might be a good time to discuss with the students how to express negative
emotions in performance without hurting anyone in reality: e.g. what verbal and
physical actions might show frustration or jealousy?

ACTIVITY 4: STONE SOUP
15 minutes

1. Tell the students you are going to read the story
‘Stone Soup’ Appendix 1D. Inform the students
that as you read the story you want them to mark
on their feelings charts Appendix 1B,
Appendix 1C which feelings the different
characters in the story could be experiencing.
2. Read the full story.
3. Brainstorm the emotions felt at different points
in the story.
• How might the old man have felt when he first
walked into the village?
• What might the first villager be feeling when
she couldn’t give the old man some food?
• What might the second villager be feeling when
he/she opened the door to a stranger?
• How do you think the old man felt after people
said no to him?
• How might people have felt when they were all
eating together?
• Can you find any words in the story that
describe an emotion?
Copyright Jade Speaks Up Trust 2022
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Hinengarō me Whakahoahoa / Feelings and Friendship

ACTIVITY 4: STONE SOUP continued

A

•

What other emotions might have been felt? When?

Accept and list all the suggestions. There are no right or wrong answers when we are
guessing how someone else is feeling. Discuss the different suggestions and how people
experience a range of different feelings. Explain that two people can have different feelings for the same situation, e.g. the first villager might have felt embarrassed when she
said no to the old man because she was admitting she didn’t have a lot of food in the
house, the second villager might have felt fear because it was a stranger at the door.

Some teachers have found this to be a useful metaphor to be referred back to when
students encounter conflict in the class and need reminding of how people can have
differing views of the same situation.

ACTIVITY 5: FEELINGS IN CONTEXT
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15 minutes

Create Feeling Cards eg from Appendix 1B and cut into small squares. Put into a bag,
and children draw one out. Invite students to volunteer examples and stories about the
circumstances under which they have felt this feeling.
Extensions:

1. Appendix 1E: Demonstrating and Interpreting Emotions contains drama activities and a
continuum line activity for students to explore the nuances of feelings and to understand
well that different people feel differently in the same situation. These activities will help
them to learn what it takes to read other people’s emotions as well as more about their own
feelings and mindsets.
2. Dealing with Negative Emotions

Youtube, Understanding your Feelings, Behind the News: youtube.comwatch?v=KYfRzAIl7TQ
is excellent for Class 7-8 students. It shows young New Zealand teens sharing times when
they have felt sad, worried, or angry, and a child psychologist helping them to deal healthily
with the feelings. (4.40 minutes)
Teachers’ Note:
It can help if you can tell a brief story of a time you felt an emotion. We suggest that
you model describing the physical ‘symptoms’ that go with an emotion as well as
the external event - a story of a minor embarrassment experienced when you were
younger is often well received by students!

An important teaching point to reiterate is that it is possible for two people to feel
a different emotion in the same situation. This would have come up at least on an
introductory level, when you read “Stone Soup”. You could give as an example: going
on a roller-coaster ride or on a flying fox. One person might feel frightened, another
angry, thrilled, or exhilarated.

22
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Module

Hinengarō me Whakahoahoa / Feelings and Friendship

One

REFLECTION

A

5 minutes

Ask your students to reflect on what they have learned. This could be recorded in their
books or on a class “Graffiti Wall” (a big piece of blank paper with the questions on them
as bubble maps).

Depending on what you want to measure, you might ask them:
• Which parts of this module did you enjoy the most?
• What was the most useful? What has affected you? What might influence way you live
your life?
• How do you feel about this programme so far? (sad, angry, bored, happy, inspired)

CLOSING PROCESS
5 minutes
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Create a closing process to complete each session (see below).
Closing Suggestions:
•

•
•
•
•

•
•
•

A series of hand signals—similar to sign language for the deaf— with the letters
J… S… U... created and at the same time said/whispered/shouted.
Sing some of the jingles from the Jade Speaks Up DVD. “Breathe/Think/Do” or
“It’s not OK to hurt someone, even when you’re feeling mad … No, no, it’s not OK …”
Create a body sequence similar to the ‘YMCA’ sequence for Jade Speaks Up.
‘Rap’ a JSU message.
Make bead bracelets/necklaces. Give each student string, and after each day’s exercises, hand out a bead to all the students in the class. To make it a more interactive
and kinaesthetic experience, you can ask students to hold the bead carefully and call
out all the things they remember learning today. Tell them to rub those learnings into
the bead. Then have them thread it onto the string and tie their neighbour’s bracelet/
necklace. This can serve as a physical reminder of the learnings.
Karakia or prayer.
Secret code or handshake. (Your students might like to create a class ‘secret code’ as
well as a more overt process that can be used at assemblies and other places the class
want to ‘shout out’ the message that they are taking a stand against violence.)
Holding hands in a circle and passing a squeeze around or saying one word about
how you are feeling. Or, another slightly less threatening version is to place your right
hand on the shoulder of the person to the right of you around the circle, and tell them
something that you have learned that was useful in today’s session.

Teachers’ Note: For those who have not used them before, teachers may initially feel
uncomfortable developing and implementing closing processes. However, we urge you
to see what happens when you do this. The closing process plays an important function
in bracketing the students’ learning experiences (like the closing of the curtains after
a stage performance), so that they recall the lessons even when they are away from the
classroom setting.
Invite the students to create a class process that includes something visual, auditory and
kinaesthetic (tactile). This will ensure that all students will be able to connect with the
closing in some way.
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Getting Class Agreements

A RESPECTFUL, TRUSTED PERSON IS …
Suggested Procedure:
1

Have volunteer lie on piece of paper and draw around their outline.

1

Gather class around the drawing, and ask them to think of what might help 		
the group be peaceful and non-violent. Write these inside the body shape.

1

Next think of what they do not want as part of the class, and write these on 		
the outside of the shape.

1

Ask each person who wrote something down to say what they meant by these 		
words… even if the words are similar, the meanings may not be.

1

Ask the group if they are willing to make agreements to guide their behavior
together.

1
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Post this in a prominent place in the room.

Adaptation: for younger children: make two tracings, and get the children to design
T shirts … one with the positive words, the other the unhelpful ones … make it an art
project.

Example of outline:

24
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Getting Class Agreements cont’d

Appendix

1A

How do we want our class to be?

A
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Getting Class Agreements cont’d

A
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Feelings and Emotions

Appendix

1B

A
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Bi-Lingual Feelings Chart

A
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Original illustrations by Bailey West
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Bi-Lingual Feelings Chart cont’d

Appendix

1C

A
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Stone Soup

There once was a traveller who came to a small village, tired
and weary from his long journey. The traveller did not have
anything to eat and hoped that a friendly villager would be
able to feed him. He came to the first house and knocked
on the door. He asked the woman who answered if she
could spare just a small bit of food as he had travelled a
long journey and was very hungry. The woman replied, “I’m
sorry I have nothing to give you. I can barely feed my own
family.”

A

So the traveller went to another door and asked again. The
answer was the same: “I have nothing to give you.” He went
from door to door and each time was turned away.
Undaunted, the traveller went to the village square, took
a small tin cooking pot from his bag, filled it with water,
started a fire and dropped a stone in the pot.
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As he boiled the water, a passing villager stopped and
asked him what he was doing. The traveller replied, “I’m
making stone soup. Would you like to join me?”

The villager said yes, and he asked if carrots were good
in stone soup. “Sure,” said the traveller. The villager went
home and returned with carrots from his garden to add to
the boiling water.

Soon, another curious villager came by and was invited to
join them. She went home and returned with some potatoes.
A young boy passed by and soon joined the group, bringing
his mother and dinner plates from their home.
In time, a crowd gathered with everyone offering their
own favourite ingredient: mushrooms, onions, salt, black
pepper, acorn, squash. Everyone wanted to be part of
the creation. Finally, the traveller removed the stone
and declared, “The stone soup is ready!” And the whole
community joined in a feast where there was none before.

Adapted from a Swedish folk tale and from Marcia Brown’s
retelling of the fable in her book Stone Soup.
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Appendix

1E

Demonstrating and Interpreting Emotions

30-60 minutes

A

It’s possible for two people to feel a different emotion in the same situation. Let’s think
about the story Stone Soup. It’s possible that some villagers felt frightened of the traveller
when he knocked on their door asking for food. Others may have felt embarrassed or
sad as they said no. There are reasons for each person feeling their emotion. We’re going
to think about some situations that can occur in our lives and consider what emotions
different people could feel and the reasons for those emotions.

Teachers’ Note:
Continuums give an opportunity to sample the variety of responses, attitudes or
opinions of a group.

Process: Start by defining the two ends of the continuum... e.g. “At the front of the
room, we have someone who totally agrees with this statement / feeling and at the
back of the room is someone who totally disagrees. Imagine a line drawn between
these two opinions.
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Read out the statement.

Please put yourself somewhere along this line that most represents what you think.
There is no “right” or “wrong place” to be.
Encourage the participants to form a single line.

When each person has decided where they fit, you have a few options to discuss
●
●

Invite participants to talk to a neighbour to confirm their opinion.

Ask for a verbal sample of opinions from both extremes of the line and also in
the middle e.g. “what has led you to choose this spot? Can you tell us what you
think/feel about …”

●

You can ‘fold’ the line with end to end (putting polarised positions together
and middle ground opinions staying in middle) or you can split the line in half
and move one half along so that middle opinions are talking to the polarities
i.e. partner the people at positions 1 and 2 with people and positions 6 and 7,
3 and 4 with 8 and 9, and people at position 5 with people at position 10. (This
can support a fuller exploration without people being quite so polarised in their
positions.)

●

They might wish to change positions on the continuum as a result of their
conversations, and for deeper exploration of contentious issues, this can be a
helpful way of integrating points of view.

It can be helpful to consider the Continuum Line experience together e.g. "What
did you discover in this exercise? Is it possible for two different points of view/
emotions to both be valid at the same time? What does this exercise teach us
about communication/ trust?"
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Demonstrating & Interpreting Emotions cont’d

An example of these situations could be going on a roller-coaster ride or on a flying fox.
One person may be feeling frightened while another person feels angry or exhilarated.

A

1. Brainstorm situations in which two people could feel different emotions for the same
experience e.g.:
1

Eating an oyster or a runny egg

1 Going on a roller coaster or flying fox
1 Going on school camp
1 Reading a book

1 Performing/doing a speech in front of an audience

1 Finding your bike/skateboard or cell phone broken
1 Shifting to a new school

2. Chat Stations: Write each of the situations on A3 paper and place each at a different
desk/table, along with a copy of the feelings chart Appendix 1B and Appendix 1C.
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1 Put the students into small groups and tell them that they will rotate around the 		
tables for a set time. When they are at a table, they should explain to each other
what they would feel in the situation, and why, using the Feelings Wheel to be really
specific.
1 Give them a time limit to spend at two or three of the chat stations.

1 Then as a full class, discuss the range of emotions people talked about, and the 		
reasons why different people have different emotions for an experience.
3. Magnetic Hands Sculptures/Statues: Students in groups of three. One person is the
‘Sculptor’ and two people are the ‘Clay’.

1 The Sculptor will choose a situation from the list the class has created and tell it to
his two ‘clay’ people. Keeping the two ‘clay’ people back to back, the sculptor 		
will use the “Magnetic Hands” drama convention to sculpt them into two different
reactions to the same situation.
1 Add the facial expressions after the body language has been sculpted.
Can the two clay people guess their emotion after they have been sculpted and 		
given a facial expression?

1 The two clay people can then turn and see each other as statues. These can be 		
shown to another small group, or to the whole class, for them to guess what 		
the emotions are and explain what the ‘clues’ are from each statue.

32
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Appendix

Te Whare Tapa Wha & the Curriculum

E

HEALTH AND PHYSICAL EDUCATION LEARNING AREA
The health and physical education learning area of The New Zealand Curriculum highlights
the importance of student wellbeing.
In health and physical education, the focus is on the well-being of the students themselves, of other people, and of society through learning in health-related and movement
contexts.
At the heart of this learning area are four underlying and interdependent concepts:

Hauora - a Maori philosophy of wellbeing that includes the dimensions taha wairua, taha
hinengaro, taha tinana, and taha whanau, each one influencing and supporting the others.
Attitudes and values - a positive, responsible attitude on the part of students to their
own wellbeing; respect, care, and concern for other people and the environment; and a
sense of social justice.

The socio-ecological perspective - a way of viewing and understanding the interrelationships that exist between the individual, others and society.
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Health promotion - a
process that helps to
develop and maintain
supportive physical and
emotional environments
and that involves
students in personal
and collective action.

LINKS TO
TE WHARE
TAPA WHA
Hauora

Source: Mason Durie, Whaiora: Maori health development.
Auckland: Oxford University Press, 1998, pp. 68–74

Mason Durie describes four dimensions of hauora in the development of his widely used
model of Maori health, Te Whare Tapa Wha.

Te Whare Tapa Wha is represented by the four walls of a wharenui, or meeting house,
where each wall symbolises the elements necessary to sustain hauora or health and wellbeing. These dimensions or elements are taha hinengaro, taha wairua, taha tinana, and
taha whanau. Taha hinengaro focuses on mental health and emotions. Taha wairua focuses on spiritual health. Taha tinana focuses on physical health and taha whanau focuses on
the epicentre of one's wellbeing: whānau.
If you wish to watch a short animated clip explaining this important model of Maori well being:
https://www.youtube.com/watch?v=hcMDxwW01lU
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Appendix

F

Ministry of Education Curriculum

Jade Speaks Up correlates to Ministry of Education (2010) Health and Physical
Education in the New Zealand Curriculum Levels 2-4

I. Health and Physical Education Curriculum
He oranga ngákau, he pikinga waiora.

Positive feelings in your heart will enhance your sense of self-worth.

II. Level 2 Achievement Objectives

Personal Health and Physical Development
Safety Management: Students will identify risks and use safe practices in a range of
contexts.
Personal identity: Students will identify personal qualities that contribute to their
personal sense of self-worth.
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Relationships with Other People

Relationships: Students will identify and demonstrate ways of maintaining and
enhancing relationships between individuals and within groups.

Interpersonal skills: Students will express their ideas, needs, wants and feelings
appropriately and listen sensitively to other people and affirm them.
Healthy Communities and Environments

Rights, responsibilities, and laws; People and the environment: Students will
contribute to and use simple guidelines and practices that promote socially healthy
classrooms and school.

III. Level 3 Achievement Objectives

Personal Health and Physical Development
Safety Management: Students will identify risks and their causes and describe safe
practices to manage these.
Personal identity: Students will describe how their own feelings, beliefs, and
actions, and those of other people, contribute to their personal sense of selfworth.
Relationships with Other People
Relationships: Students will identify and compare ways of establishing
relationships and managing changing relationships.

Interpersonal skills: Students will identify the pressures that can influence
interactions with other people and demonstrate basic assertive strategies to
manage these, e.g. through assertiveness, constructive anger management,
making positive decisions, and finding support.
34
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Ministry of Education Curriculum cont’d

Appendix

F

Jade Speaks Up correlates to Ministry of Education (2010) Health and Physical
Education in the New Zealand Curriculum Levels 2-4 CONTINUED

IV. Level 4 Achievement Objectives

Personal Health and Physical Development
Safety Management: Students will access and use information to make and action safe
choices in a range of contexts, e.g. when dealing with harassment or abuse or when making choices about engaging in behaviours such as bullying.
Relationships with Other People
Interpersonal skills: Students will describe and demonstrate a range of assertive communication skills and processes that enable them to interact appropriately with other people,
e.g. through assertiveness, constructive anger management, making positive decisions,
and finding support for other people.

Healthy Communities and Environments
Rights, responsibilities and laws; People and the environment: Students will specify
individual responsibilities and take collective action for the care and safety of other people
in their school and in the wider community.
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V. KEY COMPETENCIES

Thinking
Students will be encouraged to actively seek, use and create knowledge on the effects
violence within family situations has on people within a community. They will reflect
on their own learning, draw on personal knowledge and intuitions, ask questions, and
challenge the basis of assumptions and perceptions they may have on violence and
conflict.

Using Language, Symbols, and Texts
Students will interpret and use words, images, movement metaphor and technologies in
their exploration of conflict and strategies to effectively stop or keep safe from violence.
They will recognize how their choices of ways to communicate with other people in their
community affect people’s understanding and the ways in which others in a community
respond to communications. They will confidently use ICT and assistive technologies to
access and provide information and to communicate with others.

Managing Self
Students will have an opportunity to develop stronger self-management skills. They will be
able to work on reliability, resilience, self-motivation. They will establish personal goals,
make plans, and set high standards.
Relating to Others
Students will be involved in activities that provide opportunities for active listening,
recognising different points of view, and sharing ideas. Over the course of the programme,
students will be encouraged to undertake a variety of different roles. Through this, they
will develop awareness about how their words and actions affect others and themselves.
They will engage in cooperative learning activities and, by working effectively together, will
acquire new skills, ideas and ways of thinking about conflict, violence and their own selfimage.
This programme also correlates to the English, Health, Technology and Social Science
Curricula.
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Impact of Jade Speaks Up 2-year pilot - key statistics 2017 - 2019
Jade Speaks Up (JSU) is a teacher-led programme that gives Year 4 to 8 school children practical and
relational strategies, emotional literacy and self-agency tools to develop trusting relationships, build
resilience and keep themselves safe from bullying and family violence.
JSU addresses a key component of the Ministry of Education’s Health Curriculum designed to improve
future New Zealand’s very negative statistics on bullying, youth suicide and domestic violence.

18 schools
primary, fullprimary,
intermediate
and
integrated;
decile1-9
(average =3.3)
Auckland,
BOP, Dunedin
&
Christchurch

102

teachers (plus a number of
ancillary staff) completed
questionnaires on the value
of training, the resources
and overall quality of the
programme, classroom
challenges and changes in
student attitudes and
behaviour, short and longterm

3277

children,
aged from 8
to 14
18% Asian/
African, 27%
Māori, 31%
Pacific Island,
24% Pākehā
/European

At pre-test
45.2% of children
have at-risk
wellbeing 1

Children
feel
safer!

6141

questionnaires were
completed covering
emotional literacy,
people connections,
relational and safety
skills, wellbeing and
satisfaction with and
benefits of the
programme

They are
more
fearful
and less
positive

35% of at-risk
children move
from at-risk to
positive
wellbeing at
post-test

This is
sustained
at followup (FU).

Children most
at-risk make
the greatest
gains in
wellbeing.

Less school bullying. At follow-up, 8 months after pre-test:
A 41% drop in teacher observations of bullying. Teachers say “students
will speak up if they see … bullying”; “bullying issues are dealt with
before they escalate”. “attitudes towards bullying have changed”
✓ For at-risk children there is a 32% drop in children worried about being
physically bullied by other children, and a 22% increase in feeling they
have friends who stick up for them. If you follow JSU strategies “you
wouldn't get bullied and picked on”.

✓

✓
Children use their new safety and
relationship skills
Of the children completing post-test,
82% of children identified that they
would use five or more of 15
suggested safety and relationship
skills, ranging from talking to someone
that you trust (88% did this), stop and
breathe slowly (80%) and go to a safe
place (77%) to talk to the person you
are scared of (36%)

Children cope with scary situations
Children overwhelmingly comment
that using Jade Speaks Up skills in a
scary situation has positive outcomes
(the person will walk away, they will
stay safe, stay calm, get help, solve
the problem, or even become friends
with, the person they are scared of).
Children find JSU helpful
84% of the children rated the
programme as helpful
✓ 83% and 81% rated the
programme as “interesting” and
“fun” In 2019 JSU was more fun
and more interesting than in
previous years – up by 7%.
All ages, cultures and genders liked
Jade Speaks Up. An 11-year-old Māori
girl liked JSU because it was about
“learning emotions and how to take
care of my Hinengaro”.
✓

✓
Only 1.9% children did not indicate the
use of a safety and relationship skill.
Where assessed, these skills are
sustained in follow-up and children are
significantly more positive about the
outcomes of their use than in posttest - – see graph above right

✓
✓

67% at follow-up say using these
skills would have a good outcome
(they would be safe, people
would listen, they would make
friends) - 6% more than at posttest – see graph above right
4% suggest a negative outcome
(they will get hurt, lose a friend)
29% are not sure of the outcome.

1 Wellbeing is assessed from the combined scores of two international wellbeing tools including the Centre for Epidemiological Studies –
Depression scales for Children assessment (CES-DC, Weissman, Orvaschel & Padian, 1980),
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For the safety and well being
of the children of our nation
Te Mana ō tātou Tamariki Kōrero Pono

The power of our Children Speaking Truth

https://jadespeaksup.co.nz/

Copyright Jade Speaks Up Trust 2022
	
  

